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ENGLISH

e Rich text-based curriculum makes it more

The Littl

. Red Hen |

exciting for the children and model text for
their own writing

e Purposeful writing tasks

e Topic-based to make it an immersive

curriculum

e Focus on CEW words and rich vocabulary
from the text
e Using phonics sound matts each lesson to

support writing.



READING IN BADGERS

« Books will be changed every Monday relating to phonemes they are
practicing

e Love of reading once a day

» Guided reading sessions teaching children skills in reading

e Every child will be read with independently at least once a week.

e Reading for pleasure book from library on a Friday

e There is strong evidence linking reading for pleasure and
educational outcomes but also that reading for enjoyment can result
in increased empathy, improved relationships with others and
improved wellbeing. It is important that your child sees you reading
too! Read every day at home - their school book and/or other
material such as magazines, non-fiction books.

e | read a ‘Class reader’ book to the class too as much as possible.



READING AT HOME

Reading_at home

« Continue to read to your child.

« Model how to read a book - left to right, turning pages

e Ask questions about what has happened and characters’
feelings

« Support vocabulary

¢ Predict what will happen next

e Make connections y

« Model your love of reading!



PHONICS LANGUAGE

The Alphabetic Code

Single Phoneme J’
Simple Complex Diagraph ‘ai’ (2 letters make one sound)
phonemes Code Code Trigraph (3 letters make one sound)

Blending_for reading

Segmenting_for Spelling

Pushing the phonemes together to make a word.
Cat

Tree

Breaking words down into their individual sounds or phonemes

ENUNCIATION
HTTPS://WWW.UNLOCKINGLET TERSANDSOUNDS.CO.UK/INSTITUTE/TEACHER/COURSEVIEW/I3/VIEW



COMMON EXCEPTION WORDS

the to into me | we

she  was

5 CEW Sound Mat Phase 2

said have like ' their | people | Mr
S0 do - some ' Ccalled  asked | water
come were there | ' again | thought | through

little - one when . . many  laughed. | because

out W'/’lat eyes | friends | once

Unlocktng _
Letters & Sounds CEW Sound Mat Phase 4



PHONICS SCREENING

o All Year 1 pupils will take the phonics screening check in June
* |t comprises of a list of 40 words; 20 real words and 20 nonsense words.
e It will assess phonics skills and knowledge learnt through reception and year 1.
* Your child will read the test in a one to one situation. They will read up to 4 words per page and they will probably do the
check in 10-15 minutes. They will be asked to 'sound out’ a word and blend the sounds together to read the word. The children

have plenty of exposure to nonsense words so they are well prepared for the test.
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YEAR 2 READING

e From Spring Term Year 2 will be on book band books from school
- colour coded

e Children are able to change the books themselves on a Monday

e Reading for pleasure book from library on a Friday

e There is strong evidence linking reading for pleasure and

educational outcomes but also that reading for enjoyment can

result in increased empathy, improved relationships with others!
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Book Band Colour Reception

Lilac level

Pink level

Red level

Yellow level

Blue level

Green level

Orange level

Turquoise level

Purple level
Gold level
White level

Lime level

Brown level

Grey level
Blue (KS2) Blue level

Red (KS2) Red level
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_ | Turquoise level

Turquoise level books include an increasing range of adjectives and more
descriptive verbs to replace ‘said’. There is an increased proportion of space

allocated to print rather than pictures.

Turquoise level books include words chosen for appropriateness and impact
rather than decodability, with more extended descriptions. Paragraphs begin
to develop and more unusual and challenging vocabulary is included.

How to support your child reading Turquoise level books

Your child is now beginning to read with more independence and their books
are getting longer. You can help them by:

¢ Encouraging them to read some pages silently, inside their heads.

e Listening to some pages read aloud, encouraging the use of expression and
paying attention to punctuation marks.

¢ Talking about how events in the book relate to each other and helping your child
to understand how the story builds up in a longer book.

e Asking them to tell you about interesting things they found out and showing you
where the information is in the book.

_ | Purple level

Purple level books include an increased proportion of longer sentences, with
a more challenging vocabulary. Some Purple books have short chapters to
challenge and encourage reading stamina.

Purple level books include longer and more complex sentences with the
inclusion of complex (i.e. ‘when’) and simple (i.e. ‘and’) connectives. Story
features such as plot, character and setting are developed in more detail, and
the text in the non-fiction books is presented in a variety of ways.

How to support your child reading Purple level books

Your child is now beginning to read with more independence and their books
are getting longer. You can help them by:

Encouraging them to read some pages silently, inside their heads.

Listening fo some pages read aloud, encouraging the use of expression and
paying attention fo punctuation marks.

Talking about how events in the book relate to each other and helping your child
to understand how the story builds up in a longer book.

Asking them to fell you about interesting things they found out and showing you
where the information is in the book.




__lGold level

Gold level books include more sophisticated and challenging vocabulary,
including word play and the introduction of figurative language. Some Gold
books have longer chapters for more sustained reading.

Children reading at this level are confident independent readers who can
tackle increasingly complex language, story structures and text layout.
However, Bug Club books have been carefully levelled to ensure success,
even at this level, and include motivating texts with just the right level of
challenge to encourage children to maintain their progress.

How to support your child reading Gold level books

Your child is now reading longer books with fewer illustrations, so they
continue to need your help to ensure they are getting the full meaning and
enjoyment from the text. They may prefer to read one chapter or section at
a time, rather than reading the whole book in one session. You can support
them by:

e Asking them to read some pages of the book aloud to you so that you can enjoy

hearing them reading with expression and pace.

e Asking them to find parts of the text which describe a character or place and
talking about the words used in the description.

¢ Asking for regular updates as to what is happening in the book, so that you know

how the different chapters or sections link.

e Talking about how much they enjoy a book, or a type of book. Encourage them to

look for more books of the type they enjoy.

__|white level

In White level books there is a more sophisticated use of narrative voice.
Clauses in longer sentences are separated by commas to encourage
developing intonation. Some books have longer chapters for more sustained
reading.

The stories included at White level encourage children to empathise with the
characters and consider why they behave as they do, and how they change
during the course of the story. The non-fiction books are divided into sections
that require more sustained reading and there is increased challenge in the
layout of the information.

How to support your child reading White level books

Your child is now reading longer books with fewer illustrations, so they
continue to need your help to ensure they are getting the full meaning and
enjoyment from the text. They may prefer to read one chapter or section at
a time, rather than reading the whole book in one session. You can support
them by:

e Asking them to read some pages of the book aloud to you so that you can enjoy
hearing them reading with expression and pace.

» Asking them fo find parts of the text which describe a character or place and
talking about the words used in the description.

» Asking for regular updates as to what is happening in the book, so that you know
how the different chapters or sections link.

e Talking about how much they enjoy a book, or a type of book. Encourage them to
look for more books of the type they enjoy.



1 Lime level

Lime level books include a widening range of writing styles and an increased
variation in sentence structure, including -ing clauses and longer sentences
with more than two clauses

Children reading at Lime level are able to interpret more sophisticated word
plays and puns. The narrator’s voice in a fiction story may be distinguished
from the characters’ voice through figurative, idiomatic and literary language.
The story is often told through dialogue and action to 'show’ instead of ‘tell’ as
the plot develops.

How to support your child reading Lime level books

Although your child is now taking off as a reader, it is sfill important that you
read with them and talk to them about their reading. This reassures them that
their reading is still important to you, as well as giving you an opportunity fo
share an enjoyment of books. You can still help them by:

e Asking them to read aloud some parts of the text which they particularly enjoy.
This may include action or description. Talk about how the writer made those
parts so enjoyable.

» Talking about how characters develop or how they react to different people,
places or events.

¢ Reading the book yourself so that you can talk together about the smaller details
of the book.
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- Reading YVipers

Vocabulary
Infer
Predict

Explain

Retrieve VIPERS
Sequence or Summarise




VIPERS

You may have heard your child using the
term ‘Reading VIPERS and wondered
what snakes have to do with reading!
This is a mnemonic we use at school to
cover the key comprehension skills that

we teach as part of the National
Curriculum.

The term ‘Reading VIPERS  was created
by Rob Smith from The Literacy Shed, a

website which provides a wide range of
interesting and engaging resources for
teaching English.




VOCABULARY

Children are taught to draw upon
knowledge of word meanings in order to
understand the text. This may also include
finding and explaining the meaning of
words in the context of what they have
read. These conversations are a great way
to discover which words children know and
fill gaps in this knowledge, expanding their
own repertoire of vocabulary. For older
children, you could show them how to use a
dictionary or the internet to find
definitions. Vocabulary questions might
include finding alternative words or
discussing which words are the most
effective in an extract.

Questions you could ask:
What does ______ mean?

Can you tell me another word that means

Which word tells you that the character is
angry?
Which word tells us something bad is about
to happen?
Which word in this section do you think is the

most effective in building the suspense?



INFER

To infer is to find meaning that is not

made explicit in the text. Children will use

their understanding of a wide range of Questions you could ask:
prior experiences to make sense of events
in what they see and read. As children get
more confident, they should start to Why did the character run away?

increasingly back these inferences up with . . 5
evidence from the text. They may What kind of person is _____"

paraphrase or even directly quote to justify How does the author show that?
what they think.

Why was the character feeling happy?

How can you tell the animal is in pain?
How can you tell this house has not been looked
after?
How is the character feeling?
How do you know that?
What impression do you get of this setting?



PREDICT

Children are encouraged to predict what
they think might happen based on the
events so far and details that are implied
in the text. The emphasis here is not to
necessarily be right - if all books were
predictable, that could become very dull -
but to engage with the plot and actively
think about where the journey of the story
might go.

Questions you could ask:
Look at the cover. What do you think this book
will be about?
What do you think will happen next?
What makes you think this?
Do you think they will be successful in their
quest? Why / why not?
How do you think the character is going to
react? Why do you think that?
Look at the chapter title.
What do you think might happen?




EXPLAIN

Children are encouraged to explain their
preferences, thoughts and opinions about
a Questions you could ask:
text. As they get more confident, children

should also be able to explain themes and

Who is your favourite character? Why?

patterns across a text as well as why Would you like to live in this setting? Why / why
authors have made certain choices and ?
the not
impact of these on the overall effect of Is there anything you would change about this
the writing. -

story

How does the author build up the tension here?
Why do you think the author doesn’t name the
villain yet?

Why has the text been arranged in this way?



RETRIEVE

This skill concerns finding and recording
information located in the text. It tends to Questions you could ask:
cover some of the more straightforward

and closed questions that don't require as

In what year did the astronauts land on the

much inference (often beginning with who, moon?

what, when and where). However, the What did the parents decide to name their baby?
challenge can lie in children having to skim P v
back over large quantities of text. You Who was the first character to climb on the boat?
can support your child by helping them to Give an example of one of the grandmother’s
narrow down sections to search and scan .

for key words that will help them look for warnings.

the information they need. Where did the squirrel hide the food?

What were the three things Bob was asked to
pack?



SUMMARISE

Children are taught to recap the events of a
narrative and put them in order (sequence)
or sum them up (summarise). This can be an
effective way to remind children of the
story so far in a longer text or to build
fqlmi|i0|ri’ry with a shorter book or traditional
tale.

For younger children, the ability to retell a well-

known story from their head is an

important step in their development and will
give them the foundation on which to build
their own stories later on.

Questions you could ask:
How did the story start?
What happened next?

Number these events 1 - 5.

Can you summarise the story so far?

What happened in the story so far?

How has the character’s life changed
throughout this book?



SPELLING SHED FOR FOXES

Spelling Shed is a game-based tool that can
be used at home to boost children’s
confidence in spelling. Children enjoy playing
the games and practise their spellings in a
fun, interactive way.

Each week, spellings are set on Spelling Shed
linked to the weekly spelling rule that we are
learning. Children will get an opportunity to
access spelling shed at school, but also are

encouraged to access the games at home as Te
part of their home learning. ( iy i
Every Friday, there is a spelling test to check CRAMMAR

the children’s understanding of the weeks ﬁRCﬂbE
spelling rule. It is not formal and the children .

tick and fix their own work to be able to see i .

e

where they need to improve.




HOME LEARNING

e Daily: Reading a school book, writing in reading record.
e« Weekly phonics on the website and Google Classroom- recap at home.

e Google Classroom- weekly ideas for homework.
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CLASS DOJO

We are here to give your child
the best learning experience possible.
Please do connect with your class on
Class Dojo to see photos of our
learning and experiences. If you have
any concerns, please do
not hesitate to speak to us either by
talking to us at the start or end of the
day or making an appointment via the

school office.

¥—.) ClassDojo
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THANK YOU!

Thank you for listening.

Are there any questions?

Our emails are:
rgreaves@witchamptonfirstschool.org - Badgers

hmurphy@witchamptontirstschool.org - Foxes



